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Abstract

The aim of this paper is to analyse the treatment of musical creativity in the Primary Education curriculum of the
Spanish educational system as a basis for understanding the musical didactic orientation and the contribution to its
education as a transversal competence. Following a documentary review methodology, this work analyses and
compares creativity in the Primary Education music curricula of all the autonomous communities in the period 2014-
2022. For the analysis of the data, a matrix of categories and subcategories of study is developed to investigate
creativity in Arts Education, the methodology for its teaching and its evaluation. From the texts analysed, arise the
belief that the teaching of musical creativity in Primary Education could contribute to the development of the
autonomy, understanding and musical expression of pupils, and therefore, curricular documents should reinforce its
treatment by providing greater concreteness and a meaningful relationship between the purpose, the methodological
approach and the assessment that determine its education.

Key words: creativity; music education; Primary Education; curriculum research.
Resumen

El presente trabajo tiene como finalidad el andlisis del tratamiento de la creatividad musical en el curriculo de
Educacién Primaria del sistema educativo espafiol como base para la comprension de la orientacion didactica
musical y la contribucion a su educacion como competencia transversal. Siguiendo una metodologia de revision
documental, este trabajo analiza y compara la creatividad en los curriculos musicales de Educacién Primaria del
conjunto de las comunidades auténomas en el periodo comprendido entre 2014-2022. Para el analisis de los datos,
se elabora una matriz de categorias y subcategorias de estudio que investigan la creatividad en el area de Educacion
Artistica, la metodologia para su ensefianza y su evaluacion. De los textos analizados, se induce la creencia de que
la ensefianza de la creatividad musical en Educacion Primaria podria ayudar en el desarrollo de la autonomia, la
comprension y la expresion musical del alumnado; de modo que, los documentos curriculares deberian reforzar su
tratamiento dotando de una mayor concrecion y relacion significativa entre el propésito, el enfoque metodoldgico y
la evaluacién que determinan su educacion
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1. Introduction

The orientation of educational systems to the demands of the 21st century underpins the
interest in educational models based on critical thinking, proactivity and expression that make
creativity education necessary as a means of access and development of knowledge from the
methodology of learning by doing (Roberts, 2011; Weng et al., 2022). Creativity constitutes a
fundamental faculty for the development of human thought (Kaplan, 2019) and the evolution of
society. This transversal capacity involves working on adaptive and entrepreneurial skills such as
flexibility, commitment, responsibility, initiative, autonomy and innovation (Blanco & Pefialba,
2020; Ruiz-Herrero, 2013) in order to respond to the demands of society. Its education requires a
reinterpretation of didactics with the integration of critical and creative thinking to ensure that its
teaching and study can be applied to different cognitive domains (Fernandez & Jorquera, 2017).

The concept of creativity as a mental aptitude associated with productive thinking has
been studied from different dimensions. Originally, the first research carried out in the mid-20th
century interpreted it from a humanistic dimension centred on the qualities of the creative person
(Ausubel, 1963; Galton, 1869; Guilford, 1950; Wertheimer, 1959), while later studies are focused
on the social and cultural dimensions, in turn based on the ability to create ideas and associations
between concepts to find solutions to problems in order to transform and improve a field of study
(Csikszentmihalyi, 1998; Esquivias, 1997; Marin & De la Torre, 1991; Mitjans, 1995; Sawyer,
2012; Torrance, 1976; Wollchslager, 1976). As a cognitive capacity, creative practice promotes
the production and transformation of ideas into original and useful products, which requires
knowledge or "mastery" of the field of study; it fosters an original mode of intervention that
involves the development of creative thinking skills (synthetic, analytical and practical-
contextual) (Sternberg, 1985) to imagine a range of possibilities for tackling the problem, an
'intrinsic motivation' that stimulates engagement in action just for the pleasure of doing it
(Amabile, 1997) and formative evaluation (Fautley, 2010) from which to give greater meaning to
learning in practice. Therefore, it is necessary to understand and take into account that creativity
can be modulated by being determined by biological, psychological, social or environmental
factors (Ward, 2007).

The International Bureau of Education (IBE-UNESCO), a centre of excellence in
curriculum and education-related matters and collaboration with member countries in the
improvement of their curricula, in its aim to focus the comprehensive education of students on
autonomous education, includes creativity as a transversal adaptive and innovative competence
in the search for and creation of solutions to problems (Merchan et al., 2022; Stabback, 2016). In
addition to this, other competences included are communication, collaboration, critical thinking,
the ability to learn to learn, management and valuing diversity.

The curriculum, understood as "a regulated selection of the contents to be taught and
learned, and of the didactic practice that is developed during schooling™ (Gimeno, 2010, p.22),
integrates creativity in the educational processes that relate subjects, culture and society,
determining the pedagogical orientation and teaching intervention. The Spanish Organic Law of
Education (Government of Spain, 2020) establishes that “the curriculum will be oriented to
facilitate the educational development of students, guaranteeing their comprehensive education,
preparing them for the full exercise of human rights, an active and democratic citizenship in
today's society" (p.122883).
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Creativity as a value that identifies active citizenship is a practice inherent to Arts
Education that includes experimentation, expression and production. Royal Decree 157/2022,
which establishes the organisation and minimum teachings of Primary Education in Spain
(Government of Spain, 2022), relates the familiarisation of pupils with different forms of
expression from individual and collective creative practice through the exploration of different
artistic, musical, scenic and performative languages, the work of sound and body techniques for
the creation of their productions and the use of tools, instruments and materials that promote the
creative, community and social dimension of the area. According to Beghetto and Kaufman
(2017), learning contexts in which to develop creativity must be facilitated, providing students
with creative content, as well as programming teaching for the development of their creative
skills.

The integration of creativity in the set of skills aimed at the comprehensive development
of pupils is determined by the educational principles and methodological guidelines that the
governments and educational administrations of each country include in their curricula. In the
field of music, creativity in primary education occupies a prominent place in the curricula of
countries such as Australia (ACARA, 2021), Finland (Finnish National Agency for Education,
2020) and the United Kingdom (Department for Education, 2014). In addition, the National
Coalition for Core Arts Standards (NCCAS, 2014) in the United States structures music standards
with an organisation that follows the artistic processes of creating (imagining, planning and
making, evaluating and refining and presenting); performing (selecting, analysing, interpreting,
revising, evaluating and refining and presenting) responding (selecting, analysing, interpreting
and evaluating) and connecting (synthesising personal knowledge and experience to make music)
(National Association for Music Education, 2014, 2017; NCCAS, 2013; Shuler, 2014). In the case
of Ibero-America, the Early Childhood Education curricula with the most mentions of creativity
are those of Mexico, Guatemala, Chile and Nicaragua. The results of this study point to the need
for more teacher training in teaching methodologies to implement creativity in the classroom
(Oliver et al., 2022). In Hong Kong, music learning in Early Childhood Education is integrated
into the 'Arts and Creativity' curriculum and comprises the learning of (1) developing sensory
skills and accumulating artistic experiences, (2) expressing emotions and developing creativity
through artistic creations, and (3) developing creativity through exploration and management (Ho
& Bautista, 2022). In all these curricula, objectives and content related to improvisation and
composition are included. But what is the research interest that motivates this study of musical
creativity education in Primary Education? Creative education seeks an understanding of music
as an aural art that prepares students for an autonomous musical education based on the experience
of making music that encompasses the work of aural, interpretative and creative skills.

The development of a research stay motivates this study on the legislative analysis of
musical creativity in Primary Education, taking the following factors as a starting point: the
absence of research on musical creativity in the legislative framework of basic curriculum
education (Hart, 2019; Odena, 2005), the study of the contribution of music education to the
development of creativity as an emancipatory capacity (Burnard & Murphy, 2017; Odena &
Welch, 2009) and the contribution to a growing trend of research in music education on
disciplines that relate education, person and society (Bouji, 2004; Burnard, 2012; Hallam, 2010;
Haning, 2020).

69



Del Barrio-Aranda, L., Garcia-Gil, D. y Cuervo-Calvo, L. (2022). Musical creativity in the Primary Education curriculum in Spain
and its educational implications. Revista Electrénica de LEEME, 50, 67-92. doi:10.7203/LEEME.50.24120

These reasons promote the drafting of the following research questions in our study: what
presence does creativity have in the Primary Education curriculum in Spain? What educational
approach does creativity acquire in the regional curricula? How does creativity in music education
take shape in the different regional curricula?

1.1 Objectives

The purpose of this research is to analyse the treatment of musical creativity in the
Primary Education curriculum of the Spanish educational system as a basis for didactic orientation
and contribution to the education of creativity as a transversal competence. As for the specific
objectives:

- To study the educational approach that identifies creativity in the musical
curriculum of Primary Education.

- To analyse creativity as an objective of study and its evaluation according to the
different creative modalities.

- To examine in a contrasted manner, the methodological orientations that include
the application of creativity in musical learning in the different regional curricula.

2. Method

This study uses a qualitative methodology of documentary and comparative review
(Caballero et al., 2016; Rapley, 2014).

2.1. Design

Its design is based on a research of printed documentary sources based on the "search,
retrieval, analysis, critique and interpretation™ (Arias, 2012, p.158; Guest et al., 2012; Xu and
Zammit, 2020) of the results extracted from the review and comparison of the objectives, contents,
evaluation criteria, competences and methodological orientations related to creativity in the music
curricula of Primary Education in all the autonomous communities of Spain in the period 2014-
2022.

2.2. Context

The curricular framework of Primary Education constitutes the context of study for the
analysis of musical creativity in the regional curricula. The analysis of the data requires a
synthesis and organisation of the information, the interpretation of which makes it possible to
respond to the research objectives.

2.3. Sample

The sample under study is made up of the 18 regional music education curricula in
Primary Education that make up the Spanish education system.
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2.4. Categories

For data analysis, a thematic approach is carried out with the aim of coding qualitative
information focused on identifying and describing implicit and explicit ideas within the data
and/or themes (Boyatzis, 1998; Guest et al., 2012). Consequently, this type of analysis allowed
themes to be converted into categories providing a pattern of data recognition (Fereday & Muir-
Cochrane, 2006).

The elaboration of this aprioristic categorical system is approached from the grounded
theories of musical creativity in the subject Art Education in Primary Education and the
educational contextualisation of its treatment and assessment according to the following
categories: creativity in the definition of Art Education, musical creativity as a study objective,
creativity assessment and methodological orientations (Alsina, 2006; Glaveanu, 2018; Martinez
etal., 2019).

The research objectives were taken into account to determine whether the findings were
in relation to these: relevant units transformed into meanings were categorised into common
themes. The subcategories that emerged within the categories made it possible to concretise and
outline the understanding of the didactic treatment of musical creativity in the different curricula
in a specific and comparative way (Table 1).

Table 1. System of study categories and subcategories

Subject of Categories Subcategories
study

1. Creativity in the definition of Arts Presence of creativity
Education Educational approach to creativity

2. Musical creativity as an objective of Contextualisation in the objectives of Art

study Education
Creative modalities and their application in the
Education of cycles and means of expression
musical
creativity 3. The evaluation of creativity Integration of musical creativity in curricular
assessment

Typology of assessed learning (knowledge,
skills and attitudes)
Basic creative knowledge

4. Methodological guidelines Didactic strategies

2.5. Instrument

Manual coding of the data is carried out on the basis of the information extracted from
the legislative documentary review. A matrix of categories and subcategories is constructed to
frame the specific and comparative analysis of creativity in the autonomous curricula.

The methodological rigour of this qualitative research takes into account compliance with
the criteria of credibility, reliability, confirmability and transferability (Baskale, 2016). To this
end, data collection, the selection of the unit of analysis, the creation of codes and categories and
their interpretation in line with the proposed research objectives were carried out.
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2.6. Procedure
The procedure followed consisted of the following phases:

A. Review of the current regulations governing arts education in national and
regional primary education curricula.

B. Analysis of musical creativity in the general aspects of the area of Arts Education,
the objectives, contents, assessment criteria, assessable learning standards, specific
competences, basic knowledge and methodological guidelines. An ad hoc analysis
table is used for data collection.

C. Relation of information between curricula for the establishment of the
categorisation of the study as a basis for comparative analysis.

3. Results

The results obtained and their corresponding analysis are presented according to the
category system of the study (Table 1).

3.1. Creativity in the definition of Arts Education

Royal Decree 126/2014, of 28 February, which establishes the basic curriculum for
Primary Education includes in Annex Il (specific subjects) the need for Arts Education for the
development of human beings as a "means of expression of their ideas, thoughts and feelings"
(Government of Spain, 2014, p.45). Consequently, the aim is for pupils to "understand, know and
investigate from an early age the fundamentals of these languages for the development of
attention, perception, intelligence, memory, imagination and creativity" (p.45). In this sense,
creativity aims to stimulate pupils' autonomy and expressive capacity by working on skills and
techniques in different languages in which to project their expressive, communicative and artistic
dimension.

Educational presence and approach

The presence of creativity in the area of Arts Education is analysed, in this study, in the
definition of the area in the regional curricula. For the analysis of curricular presence, a
dichotomous nominal scale is used. Subsequently, the approach attributed by each community to
Arts Education allows us to differentiate between the following approaches: creative, expressive,
cultural and philosophical (Table 2).
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Table 2. Creativity in the definition of Arts Education in the regional curricula

Communities Presence  Creative Expressive  Cultural  Philosophical
approach  approach approach approach
Andalucia Yes X
Aragon Yes X
Asturias Yes X
Baleares Yes X
Canarias Yes X
Cantabria Yes X
Castilla La Yes X
Mancha
Castillay Leon Yes X
Cataluia Yes X
Extremadura Yes X
Galicia Yes X
Madrid Yes X
Murcia Yes X
Navarra Yes X
Pais Vasco Yes X
La Rioja Yes X
Valencia Yes X
Ceuta y Melilla Yes X

Creativity is present in the definition of Arts Education in all the Autonomous
Communities. Of the 18 Autonomous Communities, seven of them (38.8%), Andalusia, Aragon,
Asturias, the Canary Islands, Galicia, La Rioja and Valencia, define Arts Education from a
creative and aesthetic approach, guiding pupils to discover and make their own artistic creations.
For their part, eight communities (44.4%), Cantabria, Castilla y Ledn, Extremadura, Madrid,
Murcia, Navarra, the Basque Country, Ceuta and Melilla, interpret it from an expressive approach
by understanding it as a "means of expression of ideas, thoughts and feelings™" according to the
terms used in the state curriculum (Royal Decree 126/2014, p.45 ), two communities (11.11%)
(Baleares and Castilla La Mancha) understand it from an active and cultural approach to
appreciate and enjoy art and only the community of Catalonia (5.55%) interprets it from a
cognitive philosophical approach as a discipline that favours the structure of students' thinking
and helps them to understand, distinguish, think and construct knowledge. The approach and
concreteness that each community gives to the definition of creativity describes the nature of its
understanding and establishes the frame of reference for the orientation of its didactics.

3.2. Musical creativity as an objective of study

This category includes, on the one hand, the analysis of the contextualisation of creativity
in the objectives of Art Education and, on the other hand, its concretion and work according to
the different creative modalities and its application in the different cycles of Primary Education
and means of expression.

Contextualisation in the objectives of Arts Education

The education of creativity as an educational purpose leads to the analysis of the
objectives of the area of Art Education in Primary Education, as established by Royal Decree
1513/2006, of 7 December, which establishes the minimum teachings of Primary Education
(Government of Spain, 2006) that integrate the development of the skills to be worked on at this
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stage. Of the 9 objectives of the area, musical creativity is integrated in 6 of them. Its interpretation
implies education in actions such as: "to investigate the possibilities of sound and use them for
the expression of ideas” (Objective 1, O1); "to explore and learn about materials and instruments
and use them for expressive and communicative purposes” (02); "to learn about the possibilities
of audiovisual media and ICT and use them to create their own productions™ (O5) and "to produce
artistic productions in a cooperative way, collaborating in the resolution of problems to achieve a
satisfactory final product” (O8) (p.36). Likewise, their work integrates the education of creative
behaviour that leads to "maintaining an attitude of search, imagination, enquiry and sensitivity to
enjoy artistic productions™ (O4) and of autonomy from which "to develop a relationship of self-
confidence with personal artistic production and respect for one's own and others' creations" (O7)

(p.36).

Creative modalities and their application in the cycles and means of expression

Musical creativity can be worked on according to the modalities: elaboration of
arrangements, improvisation and composition. Each community introduces the work of these
modalities in the means of vocal (V), instrumental (I) and corporal (C) expression with different
activities in the cycles (1st, 2nd and 3rd) of Primary Education according to the following Table
3:

Table 3. Creative modalities and their contextualisation according to the means of expression

. Arrangements Improvisation Composition
Communities

1st 2nd 3rd st 2nd 3rd 1st 2nd 3rd
Cycle Cycle Cycle Cycle Cycle Cycle Cycle Cycle Cycle

Andalucia C \ VI C VIC
Aragon C C VC VIC C VIC
Asturias | IC \ C VIC
Baleares C | Cc Cc IC

Canarias o VC o VIC
Cantabria o C VC VC VIC
Castilla La Mancha VIC VC VIC VIC
Castillay Leon C | VIC \Y IC VIC
Catalufia IC VvC VC VC VC VIC
Extremadura IC Cc VIC Cc VIC
Galicia IC | VvC | IC IC VIC
Madrid C | IC VIC IC VIC
Murcia IC IC C VI IC

Navarra o | | \Y VI IC IC

Pais Vasco IC | VC VIC VIC IC VIC
La Rioja IC \Y VIC
Valencia IC C VIC Vi Cc VIC
Ceuta y Melilla IC C \ VIC

Vocal (V), Instrumental (1) and Corporal (C) means of expression
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The elaboration of arrangements is mainly worked on in the first cycle. Sound exploration
in body percussion is worked on in all communities and exploration with sound materials and
instruments in ten communities (55.5%). The creation of rhythmic accompaniments to texts or
songs is also introduced as activities that introduce creative practice.

Improvisation, understood as a modality of making music at the moment, begins in the
first cycle in ten communities (55.5%) in the corporal medium and in four communities (22.2%)
in the vocal medium, based on exploration, free expression, expression of feelings and symbolic
play. In the second cycle, vocal improvisation is worked on in thirteen communities (72.2%),
corporal improvisation in nine (50%) and instrumental improvisation in six (33.3%). In the third
cycle, half of the communities’ work on improvisation in different means of expression. Vocal
improvisation in the last two cycles is associated with question-answer exercises and small free
improvisations, while instrumental improvisation is improvised in the pentatonic and diatonic
scale, which requires a more elaborate level of musical construction.

Composition as the most complex, reflected and elaborated creative modality requires the
invention, arrangement and recording of ideas (Del Barrio-Aranda, 2012). Its curricular practice
is reserved for the second and third cycles. In the second cycle, body composition is applied in
thirteen communities (72.2%) and refers to the creation of choreographies. Instrumental
composition is worked on in four communities (22.2%) and vocal composition in two (11.1%).
In the third cycle, composition is applied in the three means of vocal, instrumental and corporal
expression in fifteen communities (83.3%). Composition activities take the form of musical
artistic projects involving the work of all the means of expression, the invention of choreographies
in the corporal area, the composition of songs and the use of Information and Communication
Technologies (ICT) for the instrumental composition of simple musical pieces.

3.3. The assessment of musical creativity

Although Royal Decree 984/2021 on assessment and promotion in Primary Education
(Government of Spain, 2021) establishes the general measures of assessment and promotion for
the first, third and fifth grades in the academic year 2022/23 and second, fourth and sixth grades
in the academic year 2023/24 (p.141586), the assessment of Music Education is currently
governed by Royal Decree 126/2014 (Government of Spain, 2021) which establishes the basic
curriculum of Primary Education and the assessment of creativity is integrated in the criteria and
standards indicated in the three blocks: 1. Listening, 2. Music performance and 3. Music,
movement and dance (p.46) (Table 4).

Integration of musical creativity in curricular assessment

The analysis of the curricular regulations allows us to identify creativity in 85.7% of the
assessment criteria for Music Education, as it is included in 6 of the 7 criteria.
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Table 4. Integration of musical creativity in assessment

Evaluation criteria Assessable learning standards

Block 1. Listening

1. Use listening to music to investigate the possibilities of

sound as a frame of reference for their own creations

2. Analyse the organisation of simple musical works and 2.2. Is interested in discovering musical works of

describe the elements of which they are composed different characteristics, and uses them as a frame of
reference for his/her own creations

Block 2. Musical performance

1. To understand the voice as an instrument and expressive  1.1. Recognises and describes the qualities of the

resource, starting from the song and its possibilities for voice through a variety of auditions and recreates

interpreting, creating and improvising them

2. Perform alone or in a group, using voice or instruments,

using musical language, simple compositions containing

musical procedures of repetition, variation and contrast,

assuming responsibility in group performance and

respecting the contributions of others as well as the person

who assumes the direction

3. Explore and use the sound and expressive possibilities of ~ 3.2. Uses audiovisual media and computer resources

different materials, instruments and electronic devices to create musical pieces and for the soundtrack of
images and dramatic representations

Block 3. Music, movement and dance

1. Acquire expressive and creative skills offered by 1.1. Identifies the body as an instrument for the

corporal expression and dance, valuing their contribution expression of feelings and emotions and as a form of

to heritage and enjoying their interpretation as a form of  social interaction

social interaction 1.5. Invent choreographies that correspond to the
internal form of a musical work and involve a spatial
and temporal order

In Block 1, listening is evaluated as a means of sound exploration oriented towards the
elaboration of one's own productions. Block 2 assesses the ability to recognise and use vocal and
instrumental possibilities, materials, audiovisual media and technological resources applied to the
creation of musical pieces. Block 3 evaluates the expressive and creative capacities integrated in
the corporal knowledge for the expression of feelings and the invention of choreographies as a
means of analysis of the musical form (Table 4).

Types of learning assessed: knowledge, skills and attitudes

The typology of creative learning assessed in the assessment criteria of Royal Decree
126/2014 establishing the Primary Education curriculum (Government of Spain, 2014) allows us
to differentiate between knowledge, skills and attitudes (Table 5).
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Table 5. Types of learning assessed: knowledge, skills and attitudes

Content Blocks Knowledge Skills Attitudes

1. Listen Analytical thinking Identify, classify and Interest in the search
describe for authorship

2. Musical interpretation Practical thinking, creative Interpret

thinking Create

Improvise

3. Music, movement and  Practical thinking, creative Interpret

dance thinking Create Eni
Improvise njoy

Listening" evaluates the analytical ability to identify, classify and describe the qualities
of sound in the natural and social environment using a precise vocabulary as a basis for its
integration in the elaboration of their own creations, as well as interest in the search for musical
works, the use of characteristics incorporated in their own creations and respect for the authorship
of the works. In "Block 2. Musical performance”, the ability to perform, create and improvise
with the voice, instruments, materials and electronic devices, the creation of pieces, the
sonorisation of images and dramatic representations is assessed. Attitudes associated with vocal
and instrumental performance and creation are not assessed. Music, movement and dance"
assesses the ability to perform, create and improvise productions and choreographies and to enjoy
individual and group performance as a form of emotional expression and social interaction.

The assessment criteria of the state curriculum include the assessable learning at the end
of the stage and serve as a reference for the regional curricula for the planning of their breakdown
and sequencing throughout the Primary Education courses.

Basic creative skills

The analysis of the basic knowledge that pupils must work on during the stage will allow
us to know the concreteness of the didactics of creativity through assessment, in accordance with
Royal Decree 157/2022, of 1 March, which establishes the organisation and minimum teaching
of Primary Education (Government of Spain, 2002) in its section "Basic knowledge". The basic
knowledge related to musical creativity in the subject Artistic Education (p.46) is part of the
blocks: B. Creation and Performance and D. Music and Performing and Scenic Arts (Table 6).

Table 6. Basic knowledge related to creativity

B. Creation and Interpretation

1st cycle 2nd cycle 3rd cycle
Phases of the Guided planning and Planning, interpreting and Planning, interpretation,
creative experimentation experimenting experimentation and evaluation
process
Interest By process and end By process and end product  Interest in and evaluation of the
product process and final product. Respect.

Plagiarism and copyright

D. Music and Performing and Performing Arts
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Instrumental, Experimentation,
vocal and creative exploration
corporal and interpretation
practice

Instrument

construction

Application of
musical
language
concepts

Basic
computer
applications

The body and
its possibilities

Experimentation, creative
exploration, interpretation
and guided improvisation

Performance, vocal and
instrumental improvisation

Recording and editing audio:
use in audition

Motor and creative: interest
in  experimentation  and
exploration with movement,
dance, drama and theatre
performance

Experimentation, creative exploration,
interpretation,  improvisation and
autonomous composition

Experimentation, creative exploration,
interpretation, improvisation and
autonomous composition

Performance, vocal and instrumental
improvisation

Recording, editing audio and scores:
use in listening, recording, playing,
improvisation and creation of works

Motor and creative: interest in
experimentation and exploration with
movement, dance, drama and theatre
performance

Corporal Drama and dance Drama and dance
hni . . L . - S
techniques Guided body improvisation Guided and creative improvisation
Body Basic expressive and Expressive and creative Expressive and creative  body
capacities creative skills of techniques commonly used language and drama
corporal and dramatic  in body language and drama
expression

The evolution of basic knowledge related to musical creativity is continuous and
cumulative and integrates a higher level of complexity and autonomy throughout the stage. With
regard to the creative process, students in the 1st cycle are familiar with the phases of guided
planning and experimentation, to which performance (2nd cycle) and evaluation (3rd cycle) are
incorporated as a means of promoting critical thinking. Along these lines, students must
demonstrate an interest in the process and the final creative product and, at the end of the stage,
an ability to evaluate, respect diversity, authorship and the use of creative products (3rd cycle).

The creative modalities in instrumental, vocal and corporal practice include exploration
and interpretation (1st cycle), improvisation (2nd cycle) and composition (3rd cycle). The
application of musical concepts follows the same creative modalities. The knowledge and
application of computer tools in musical creation and recording comprises the use of audio
recording and editing tools (2nd cycle), completed with score editing, production, composition
and recording (3rd cycle).

Bodily knowledge and its creative development comprises the work of experimentation
and exploration in the various forms of expression of movement, corporal expression, dance and
dramatization. The application of creative body-dramatic and dance techniques is the basis for
guided improvisation (2nd cycle) and creative improvisation (3rd cycle). The expressive and
creative body skills are developed throughout the stage integrated in body expression associated
with movement, dance and dramatic expression.
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3.4. Methodological guidelines

Methodological guidelines integrate the set of curricular guidelines that provide
pedagogical reference information and didactic guidance for teaching intervention in the
classroom.

Methodological orientations and didactic strategies for musical creativity

A comparative analysis of the treatment of musical creativity is shown in the study of the
section on methodological guidelines of all the regional curricula. A manual coding is carried out
and the following categorisation is obtained: active participation in the production of their works,
the use of different musical codes, the teaching of creativity, active methodologies, learning by
discovery, cooperative learning, the global artistic project and the integration of ICT in creative
musical learning.

Table 7. Methodological orientations and didactic strategies for musical creativity

Parti. Various Didacti. Active Discov. Coop. Global TIC

active codes creati. methods learning learning project

prod.
Andalucia X X X X
Aragon X X X X X X X X
Asturias X X X X X X X
Baleares X X X X X
Canarias X X X X X X
Cantabria X X X X X
Castilla La Mancha X X X X X
Castillay Leon X X X X X X X X
Cataluia X X X X X X X
Extremadura X X X
Galicia X X X X X X X
Madrid X X
Murcia X X X X X X X
Navarra X X
Pais Vasco X
La Rioja X
Valencia X X X X X X X X
Ceuta y Melilla X X

The analysis of the Royal Decrees that establish and regulate the implementation and
development of Primary Education curricula in the Autonomous Communities reveals that the
curricula of seven communities (38.8%) lack the section "Methodological guidelines", a heading
that specifies the pedagogical principles and the lines of action of the areas affecting Art
Education, music education and creativity.

In music education, active participation that integrates creativity to improve
understanding of musical learning is recognised in all curricula. For their part, active
methodologies are valued in twelve communities (66.6%) as a way of approaching music teaching
through experience and creativity. Discovery learning is recognised in the curricula of eleven
communities (61.1%). This strategy integrates musical exploration and creativity and allows for
individual and autonomous learning. Cooperative learning, recognised by twelve communities
(66.6%), is a creative group strategy that involves working on personal and social skills in the
joint construction of knowledge. The development of global projects, recognised in the curricula
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of eight communities (44.4%), promotes interdisciplinary artistic knowledge and the integration
of learning in original productions. This didactic strategy favours the creative and transversal
dimension of musical and artistic learning and broadens the scope of the contributions of music
in transdisciplinary educational projects.

With regard to recording and production resources, information and communication
technologies (ICT) are established as one of the basic didactic tools for the education of musical
creativity, valued by thirteen communities (72.2%). It is certainly a support that facilitates
recording, recording and editing. However, the didactics of creativity must not renounce the
creative analogue modes of study and experimentation in the body of sound where to undertake
the action and modulation of sound vibration for the understanding of expressive possibilities.
With regard to musical representation, only eight communities (44.4%) consider the use of
different codes as alternative notations that make it possible to collect musical characteristics or
parameters. This strategy favours the individual's musical creative and expressive freedom, as the
recording and representation of musical ideas is not conditioned by the mastery of a specific code.

To conclude, although musical creativity shows a generalised presence in the curricula as
a whole, the didactics of creativity as a way of guiding the understanding of the progression in
the work of creativity and musical production is recognised in six communities (33.3%).
Therefore, creativity education needs a concrete didactic approach for the understanding and
achievement of curricular objectives and associated skills.

4. Discussion

Creativity as an educational principle of creative theories stimulates the support of
instruction, the evolution of teaching understanding and learning design (Kaplan, 2019, Weng et
al., 2022) as factors in continuous questioning and progress. Therefore, promoting creativity
education from an anthropological dimension requires placing the person at the centre of
pedagogical reflection and guiding a human being project that involves the growth of its
dimensions: intellectual, social and moral (Azqueta & Naval, 2019). As has been pointed out in
the introduction to this study, this will be reflected, among others, in commitment, responsibility
and initiative (Blanco & Pefialba, 2020). The competence-based education model (OECD, 2019),
in its aim to understand the way in which students learn and teachers teach, as an essential part of
quality education policy, reinforces a position of learning development in the triangulation of
knowing, doing and being, placing students as the main protagonist of the educational process.
The review of the study shows that of the eight basic competences established in the Primary
Education curriculum (Government of Spain, 2020), half of them - personal, social and learning
to learn competence, initiative, entrepreneurship and cultural awareness and expression - involve
working on creativity. The concretisation of music education in Cultural Competence and
Expression (CCEC) allows for the recognition of creativity in the operational descriptors
(CCEC3) which designate that students should express ideas, opinions, feelings and emotions in
a creative way using different artistic and cultural languages by the end of Primary Education,
and (CCEC4) to experiment creatively with different media, supports and plastic, visual,
audiovisual, sound or body techniques in the elaboration of artistic and cultural proposals, which
at the same time, is in line with international organisations already mentioned such as OINE-
UNESCO (Merchan et al., 2022). In accordance with what is set out in this text and with the
assessments of Rodriguez-Quiles (2021) and Beghetto and Kaufman (2017), it would be advisable
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to place the presence of creativity at the centre of curricular analysis in governmental orders, as
it acquires a vitally important role in the continuation of lifelong learning, by seeking, among
others, the adjustment of responsibility and self-management, considered to be 21st century skills
and competences.

In music education, creativity brings students closer to music and its understanding
through the experience of "doing" for the development of expression (Delalande, 2013), which
integrates the work of aural, interpretative and creative skills. Some studies demonstrate the
efficiency of creative musical learning by concluding that students who create their own music
achieve their curricular objectives to a greater extent (Martinovi¢-Bogojevi¢ & Rotar-Pance,
2022; Burnard & Murphy, 2017). Therefore, in addition to the assessment of musical knowledge,
skills and creative attitudes, the curriculum should include an assessment of metacognitive
strategies (Fautley, 2010), which allows us to analyse the ways students use to develop their
learning and improve their creative thinking in order to guide their education.

Going deeper into the ideas of the beginning of the study in which contexts outside our
borders were taken into account, international research on creative music education suggests that
Primary Education teachers do not adequately stimulate the development of creativity (Angel-
Alvarado, 2018), even when they consider that it favours the improvement of learning skills in
pupils (Saetre, 2011), so basic training in this sense is still necessary (Oliver et al., 2022; Odena,
2005). In this way, teachers find it difficult to adjust the demands of the curriculum to their daily
planning, also assuming that government requirements do not include the child in his or her
uniqueness, but are designed for a more or less homogeneous group. The literature review
indicates that any initiative in learning through creativity must start first of all from the teacher
(Beghetto & Kaufman, 2017; Bylica & Bauman, 2022) and his or her interest and interpretation
of creation as a way of understanding and personal musical expression implemented in didactics
(Burnard, 2012). Music education teachers must contribute to students' creativity and provide
them with learning opportunities with original, practical, creative and useful experiences (Abramo
& Reynolds, 2015) in different disciplines in which to develop knowledge and work on new skills
from productivity and entrepreneurship (Azqueta & Naval, 2019). This educational orientation
towards entrepreneurship implies a personal attitude to take risks, a willingness to overcome
obstacles and an opportunity to work on perseverance (Renzulli & Reis, 2014; Tomlinson et al.,
2009). As an entrepreneurial experience, creative practice involves work in a triple dimension:
intellectual, with the involvement of creative cognitive processes; social, with the stimulation of
communication, expression and aesthetics, associated with creative artistic activity; and moral,
which, both in the creative process and its interpretation, harbours values such as respect for
individuality, equality, solidarity and cooperation. Its study in the legislative framework allows
us to understand the relationship and contribution of creativity to the education of these
dimensions.

In general, the aim of each subject should be to increase students' knowledge, but this is
no longer sufficient for future success, as students need creativity to apply this knowledge to solve
everyday life situations and a wide range of complex problems to recognise their usefulness and
significance (Corbisiero-Drakos et al., 2021). Primary education is a crucial age to inspire the
necessary innovation processes, both academic and personal, of the whole student body as a field
of study, whose object of research relates creativity to innovation (Alhothali, 2021; Cinque, 2016).
In the field of music education, it is possible to connect the creative use of information technology
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with musical practice through digitised instruments, web design, music publishing, animation,
video games and audiovisual productions (Garcia-Gil et al., 2022).

In this sense, teachers who integrate creativity and innovation in their methodology
involve the work of psychoeducational processes while stimulating a positive correlation with the
creative capacity of students (Berbel et al., 2020; Coulson & Burke, 2013; Yi et al., 2015). This
generative and communicative skill of creative practice (De la Torre, 1991) involves and relates
the development of cognitive processes of thinking, devising, organising and expressing ideas in
the elaboration of original products. The integration of creativity in the classroom (Yelo Cano,
2018) requires teachers to provide an open, practical and co-educational learning environment
with active participatory didactic guidance and orientation (Sawyer, 2012). Its didactic approach
aims to stimulate flexible processes that promote experimentation, ambiguity and failure (Abramo
& Reynolds, 2015) as elements of learning, as well as the search for balance between creative and
disciplinary skills (Sawyer, 2017) in experiences that combine mastery and initiative, knowledge
and innovation with creative musical work in different media of expression.

Thus, the creative vocal attitudes that children from an early age work on naturally when
they make up songs spontaneously, facilitate a vocal, musical and communicative interaction that
links creative ability in the development of musical creative thinking and activity (Barrett, 2006).
Stimulating this skill in the school environment provides an opportunity to extend the vocal
cognitive-expressive dimension that enhances the development of vocal attitudes through creative
practice. The same happens with bodily and instrumental skills which, thanks to creative practice,
promote bodily and instrumental knowledge and an improvement in the understanding and
expression of musical elements (Pefialver, 2013). Although it is the teacher who is ultimately
responsible for the methodology of teaching musical creativity in the classroom, the specific
curriculum of each autonomous region sets a reference for the interpretation and orientation of its
didactics. If creativity is also shared between different arts, it implies a combination of various
performative elements such as music, dance, theatre, literature or mixed media in which
corporeality, presence and actions in their different manifestations are part of the interpretative
concept and product, providing a more complete expressive dimension (Hubrich, 2016). Thus, it
can be said that the development of creativity is fostered by interdisciplinarity and the
combination of resources (Burnard & Murphy, 2017; Odena, 2001) in a didactic environment of
innovation and entrepreneurship, motivation for action, exercise of freedom and development of
the students' personality (Azqueta & Naval, 2019).

5. Conclusions

Based on the above, it is concluded that all the objectives have been met. With regard to
the first objective: -to study the educational approach that identifies creativity in the Primary
School music curriculum-, it is concluded that the legal provisions consulted take creativity into
account as a pedagogical necessity of the entire educational system, and musical creativity as that
cognitive, artistic, expressive and cultural capacity that collaborates in the development of
creative thinking (Van Broekhoven et al., 2020; Zhou, 2021). Going deeper into the resolution of
the stated aims, the comparative analysis of the regional curricula favours the understanding of
the unequal treatment of musical creativity, as an artistic, productive and emancipatory capacity,
whose differences condition its interpretation, and of the expressive, creative, cultural and
philosophical approach of its didactics.
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With regard to the second objective, to analyse creativity as an objective of study and its
evaluation according to the different creative modalities, it is concluded that the curricular
purpose of musical creativity is aimed at stimulating the education of a productive attitude in
students and the discovery of new ways of accessing and constructing musical knowledge from
the elaboration of arrangements, improvisation and composition as creative modalities from
which to respond to the demands imposed by society on education. The documentary analysis
reveals that, for this to become a reality, it is necessary to influence both the adjustment of the
objectives and the assessment criteria that assess the learning that students must acquire in
creativity at the end of the stage. The planning of objectives requires an orientation of the
education and development of the students' attitude of initiative and confidence in their musical
capacity for production (Coulson & Burke, 2013) from ideation, action and reflection as strategies
that should form part of a pedagogy of innovation and entrepreneurship (Azqueta & Naval, 2019;
Ruiz-Herrero, 2013). The analysis of the learning obtained in musical creativity makes it
necessary to pay attention to the assessment criteria of creative skills. A periodic formative
formative evaluation method of analysing the progress of students' creative skills is suggested as
a way of adjusting teaching practice and contributing to the development of critical thinking, self-
confidence and autonomy in learning. In this sense, the field of research requires an increase in
studies on the assessment of musical creativity and how it affects educational practice (Ho &
Bautista, 2022; Odena, 2005).

With regard to the third objective, to examine in a contrasted manner the methodological
orientations that include the application of creativity in musical learning in the different regional
curricula, it is concluded that the study of artistic creativity in the curriculum requires a
methodological specification that facilitates the orientation of its didactics. The absence of a
section on methodological guidelines in more than a third of the Spanish regional curricula limits
the knowledge of the didactics of musical creativity, of its artistic and expressive possibilities.
The creative methodological orientations found in the curricula refer to techniques (active
methodologies), strategies (learning by discovery, cooperative learning, global projects,
interdisciplinary relations, use of codes of representation of music) and didactic supports (the use
of technologies), whose approach can favour the education of creativity if it takes place in creative
teaching contexts. The educational possibility of creativity to stimulate and expand the musical
learning capacity of students with the development of skills and attitudes of confidence,
imagination, curiosity and inventiveness (Burnard & Murphy, 2017) requires a curricular
methodological orientation of didactic reference, which helps teachers to plan and implement
music teaching experiences in a creative way.

Therefore, analysing the treatment of musical creativity in the Primary Education
curriculum of the Spanish educational system as a basis for didactic guidance and contribution to
creativity education as a transversal competence -the main objective of this work- shows that
although creativity is established in the curriculum and the school environment is postulated as
an ideal context for the development of musical creative thinking, the barriers to fostering it are
related to the limitations of time in the classroom and to the fact that creativity is directly
associated with the arts (Lage et al., 2022), as well as the lack of preparation of some teachers in
this area (Odena, 2001). The present study reflects, therefore, that creativity is transversal and
primordial to all the disciplines established in the official teaching curriculum, although the
researchers underline the fact that despite its reflection in the legal regulations, it is the teachers
who must carry out this teaching challenge through a creative teaching process, with a
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methodology for action that supports creative pedagogy in all subjects and with the corresponding
evaluation that endorses its contribution to the educational development of the students (Stabback,
2016). The regional regulations lack common basic foundations for the curricular treatment of
creativity that would facilitate its understanding and didactic orientation.

Its integration into the education system requires an articulation of the curricular elements
to ensure methodological and evaluative coherence of this transversal competence and a
metacognitive and functional interpretation of its teaching, the direct impact of which has a
significant impact on the learner's exit profile at the end of basic education.

Note: this text is an automatic translation from Spanish to English. Some errors may have crept
into this translation. We apologise for this.
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